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INTRODUCTION

To reflect the rapid pace of globalization, the Japanese Ministry of
Education, Culture, Sports, Science, and Technology (MEXT) has focused
on cultivating students who can use English as an international language.
In order to achieve this goal, MEXT implemented the 2009 Course of
Study in 2013 (MEXT, 2009a). The overall objective of the 2009 Course
of Study for high school students was “to develop students’ communication
abilities such as accurately understanding and appropriately conveying
information, ideas, etc., deepening their understanding of language and
culture, fostering a positive attitude toward communication through foreign
languages” (MEXT, 2009b, p 1). Prior to the 2009 Course of Study, both
the 1989 and 1999 Course of Study promoted the use of CLT; however,
researchers have reported that Japanese senior high school teachers have
not fully implemented CLT for reasons such as a lack of experience with
CLT when they were students (Nagamine, 2013; Nishino, 2008), a lack of
teacher training (Glasgow & Paller, 2016; Nishino, 2012a; Steele & Zhang,
2016; Underwood, 2017), students’ low English proficiency (Nishimuro
& Borg, 2013), concerns about preparing students for university
entrance examinations (Gorsuch, 2000; Nishino, 2012a, O'Donnell,
2005; Taguchi, 2005; Underwood, 2014), and the widespread use of the



grammar-translation method for preparing students for university entrance
examinations (Glasgow, 2014; Glasgow & DPaller, 2016; Nishino, 2008,
2012a; Taguchi, 2005).

One significant change compared to the 1989 and 1999 Course of
Study was that under the 2009 Course of Study, “When taking into the
consideration the characteristics of each English subject, classes, in principle,
should be conducted in English in order to enhance the opportunities
for students to be exposed to English, transforming classes into real
communication scenes” (MEXT, 2009b, p. 7). The 2009 Course of
Study marked the first time that MEXT clearly stated that English classes
should be conducted in English. This statement also reflected a further
focus on Communicative Language Teaching (CLT) given that one of
its characteristics is that language teaching is based on a view of language
as communication (Berns, 1990). However, high school teachers resist
conducting English classes in English for several reasons. Possible reasons
are teachers’ perceptions about their students’ low English proficiency,
their concern about their students” high levels of anxiety and some teachers’
indifference to the English-use policy itself (Glasgow, 2018). Teachers are
also concerned about their low English proficiency (Glasgow, 2014; Suzuki
& Roger, 2014).

Two main courses of the 2009 Course of Study are Communication
English and English Expression. The objective of English Expression classes
stated in the 2009 Course of Study (MEXT, 2009 a) is to develop students’
abilities to evaluate facts and opinions from multiple perspectives and
communicate through reasoning and a range of expressions and the main
skills that are to be developed in English Expression classes are speaking and
writing. However, a MEXT (2020) survey of high school teachers’ use of
English showed that the teachers used less English in English Expression
I classes (10.2%) than in Communication English T classes (20.2%).
The results of MEXT’s annual survey (MEXT 2014, 2020) also showed

a decrease in their use of English in English Expression I classes (5.1%)



while they showed an increase in teachers’ use of English in Communication
English I classes (3.9%). One possible reason why teachers use less English
in English Expression classes might be related to textbooks for English
Expression classes. As Ogura (2008) mentions negative influences of
MEXT-approved textbooks with few communicative activities on students’
developing communicative activities, MEXT-approved textbooks, especially
textbooks for English Expression classes, may have a significant effect on
high school teachers’ classroom practice.

The past studies (Fukunaga, 2016; Underwood, 2014; Glasgow, 2012,
2018) investigated MEXT’s policy of teaching English classes in English
mainly with the reference to the 2009 Course of Study; however, no study
investigated the objective of the policy by conducting interviews with
MEXT policy makers. Also, The past studies explored high school teachers’
classroom practices in terms of the policy of conducting English classes
in English prior to the enactment of the 2009 Course of Study (Yamada
and Hristoskova , 2011) and before and after the enactment of the 2009
Course of Study (Fukunaga, 2016); however, they did not investigate high
school teachers’ classroom practice using the Communicative Orientation
of Language Teaching observation scheme (COLT; Allen et al., 1984),
which was designed to capture features of communicative language teaching
classes. Teachers’ classroom practices and their use of English and Japanese
were investigated in the work of Taguchi (2005) and Underwood (2014)
by conducting classroom observations using the COLT. However, those
studies were conducted in the classes under the 1999 Course of Study but
not under the 2009 Course of Study. Also, the past studies investigated high
school teachers” perception toward the policy of teaching English classes in
English (Glasgow, 2012, 2018; Nagamine, 2013); however, the studies were
conducted before the enactment of the 2009 Course of Study. The study
of high school teachers” perception about the policy by Ogura (2019) was
conducted after the enactment; however, it was based on the questionnaire

survey, and it was not contrasted with results of classroom observations.



The first purpose of this study is to investigate how MEXT policy makers
perceive the policy and MEXT-approved textbooks. The second purpose of
the study is to investigate how high school teachers perceive the policy and
their classroom practice. The third purpose is to investigate to what extent
they reflect the policy of teaching English in English. The fourth purpose is
to explore their classroom practice under the 2009 Course of Study in terms
of communicative language teaching. This study focuses on the two teachers’
classroom practice in English Expression classes because the MEXT survey
results show teachers’ less use of English in English Expression classes. The

study is conducted to investigate the following research questions:

RQ 1: How MEXT policy makers view the policy and MEXT-approved
textbooks?

RQ 2: How high school teachers perceive the policy of teaching English
classes in English?

RQ 3: To what extent senior high school teachers’ practices reflect the
policy of conducting English classes in English?

RQ 4: Whether their practices reflect the 2009 Course of Study’s objective

of communicative language teaching?

METHODS

To answer the research questions, interviews with members of MEXT and
high school teachers and observations of teachers’ classes were conducted. In
this chapter, the participants of the study and the data collection and analysis

of the interviews and the observations are presented.

Participants

The participants of the study were two members of MEXT and two high
school teachers. Interviews with two members of MEXT and two high school
teachers and observations of the two teachers’ English Expression classes were

conducted. The schools’ and participants’ names are pseudonyms.



Members of Ministry of Education, Culture, Sports, Science and Technology

Mr. Sato used to work at MEXT as a senior curriculum specialist where he
was an active advocate of the policy of conducting English classes in English
in the 2009 Course of Study. He made presentations at many educational
conferences. I was acquainted with him and interviewed him in 2015 while
he was working at MEXT as a part of my previous study. Prior to joining
MEXT in 2010, he was a public high school English teacher, and he worked
for a Board of Education near Tokyo.

Ms. Kondo, a senior curriculum specialist at MEXT, was introduced to me
by Mr. Sato, who left MEXT in 2017. I e-mailed Ms. Kondo and obtained
permission to interview her. She was an English teacher in a small town for
nearly ten years and after that, she worked at one of the Boards of Education
in eastern Japan. She also worked as a vice principal for one year. She was a

senior curriculum specialist at MEXT when the interview was conducted.

High School English Teachers

In order to investigate differences and similarities in cognition and
classroom practice between public and private senior high school teachers,
one public and one private high school teachers were recruited. One public
high school teacher was introduced by a person of the Tokyo Metropolitan
Board of Education that I personally knew. For the private high school
teacher, I had known a head teacher of a private high school and asked her to
introduce one teacher.

Naoki, who was teaching in a public high school, was a male teacher in
his 50s who had been teaching for 20 years. He had been teaching at this
school for three years when I interviewed him and observed his classes. Prior
to working at this school, he worked at the highest level public high school
in Tokyo for six years. He holds a BA in English literature.

Shin, who was teaching in a private high school, was a male teacher in
his 30s. He started his teaching career at the current school, and he had

been teaching for 5 years when I interviewed him. He majored in English



education as an undergraduate and graduate student. When he was an
undergraduate student, he lived and studied in the United States for nine

months.

Interviews

Semi-structured interviews were conducted with the two MEXT members
and the two teachers. The interviews with the MEXT members were to
understand MEXT"s objectives for the policy of conducting English classes
in English and their perception toward MEXT-approved English textbooks.
The interviews with Mr. Sato and Ms. Kondo were conducted in a room of
MEXT and each interview was approximately one hour. The data collected
from the interviews with an IC recorder was transcribed. I analyzed the
interviews with the MEXT members in terms of the objectives of the policy,
measures taken to implement the policy, and concerns to implement the
policy adopting content analysis. Kvale and Brinkmann (2009) stated,
“Content analysis is a technique for a systematic quantitative description of
the manifest content of communication” (p. 203).

The interviews with the two teachers were conducted to investigate their
perception about the policy of conducting English classes in English and
their classroom practice. Interviews with each teacher were conducted twice.
They were conducted in a room of the schools that the two teachers worked
at. The lengths of the interviews were from one hour to one hour thirty
minutes. The data collected from the interviews with an IC recorder was
transcribed. I analyzed the interviews with the two teachers in terms of their
perception toward the policy and their classroom practice using content
analysis. If emerging topics were mentioned in the interviews, I underlined

the sentences with the topics on the transcripts.

Classroom Observations
Classroom observations were conducted to investigate to what degree

the two teachers reflected the policy of teaching in English in their classes



and how they conducted English classes. The classroom observation data
were analyzed using the COLT (Allen et al., 1984), which was designed to
capture features of communicative language teaching classes. The COLT is
divided into two parts, Part A and Part B. I used Part A to analyze activities,
participant organization, contents, students’ modality, and materials. Because
the main reason for using the COLT was to investigate how much English
and Japanese the teachers used, I used target language use from Part B and
added categories concerning teachers’ utterances, their functions, and their
length.

The classes were video- and audio-recorded. In addition, I kept a written
observation log. The observation data were analyzed in terms of their use
of English and Japanese and their communicative language teaching. I
observed one English Expression II class for second year students taught by
each teacher. The same classes were observed twice to investigate whether
the use of English and Japanese use varied in each class. Table 1 shows the
observation profile with the names of the teachers (pseudonyms), the
subjects of the classes, the number of male and female students, and the total
number of students in each class.

The classroom observation data were made up of video- and audio-
recorded lessons and copies of the textbooks and handouts. The video data
were analyzed in terms of activity (greeting, listening comprehension, reading
comprehension, speaking practice), participant organization (class, group,

pair, or individual work), student modality (listening, reading, speaking,

Table 1. Observation Profile

Number of students

Teacher Subject Observation number (Male, Female, Total)
Naoki English Expression II 1 7 13 20
English Expression II 2 7 12 19
Shin English Expression II 1 0 28 28
English Expression II 2 0 27 27




writing), content (forms such as grammar, vocabulary, and pronunciation,
and functions), and materials (textbooks, teacher made handout, visual, and
audio) . The time for each activity was also calculated. In addition, the time
for the teachers to start talking in Japanese or English and to stop talking in
Japanese or English was calculated. Also, the same parts of the videos were
analyzed in terms of functions of Japanese or English.

The copies of the textbooks were analyzed in terms of the content,
the language used, and how many pages were covered. The copies of the
handouts were analyzed in terms of their contents in conjunction with the
video data to determine whether the teachers used English or Japanese when

they were using the handouts.

RESULTS
Interviews with the Members of MEXT

Two MEXT policymakers, Mr. Sato and Ms. Kondo, were interviewed.
Mr. Sato was interviewed on September 3, 2015 (I: 2015/09/03) and
Ms. Kondo was interviewed on February 1, 2019 (I: 2019/02/01). The
interviews were conducted in Japanese, and the English translations are

presented in this section.

MEXT’s View of the Policy of Teaching English Classes in English

About the background of introducing the policy, he stated that the policy
was needed to improve the situation in which grammar-translation tasks had
been the center of many classrooms, even though CLT had been emphasized
in past Courses of Study. He provided two reasons for the introduction of

the policy:

There are two (points) based on the Course of Study. If the teacher
speaks English, then the students will have more exposure (to English).
Because we are in an EFL environment, the only place for children to

be exposed to English is in the classroom. Anyway, I want (teachers)



to increase (students’) exposure to English. And one more thing. This
is more important. But it does not make sense for teachers to speak
Japanese and to have the students speak English. So by having teachers
use English as well, we would like to increase opportunities for the
students to speak, write, read, and listen to English. So, the focus
should be on students’ use of English. (I: 2015/09/03)

According to Mr. Sato, the purpose of the policy in the 2009 Course of
Study was to expose students to English and encourage them to speak
English by following the teachers” example. The purposes mentioned by Mr.
Sato overlap the following statement: “When taking into the consideration
the characteristics of each English subject, classes, in principle, should be
conducted in English in order to enhance the opportunities for students to
be exposed to English” (MEXT, 2009b, p. 7).

Ms. Kondo mentioned the background of the policy based on her

experience of teaching English in English as follows:

One problem is that practical communication skill training should
have been done in the past 20 years, but no progress has been made,
and that has been an issue. The last time (In the 2009 Course of
Study), we agreed to have English language teachers to improve their
practical communication skills by having them teach in English. (I:
2019/02/01)

Concerns about MEXT- Approved Textbooks
Both Mr. Sato and Ms. Kondo also shared concerns about the authorized

textbooks focus on reading and grammar. Ms. Kondo said:

One big barrier now is textbooks. Textbooks need to be changed. No
matter how much the teachers’ consciousness changes, the teaching

materials are still old-fashioned and reading-centered or grammar-



centered. The teachers must teach as they (the textbooks) are.
(I: 2019/02/01)

A concern about English Expression classes and textbooks for English

Expression classes was also raised by Mr. Sato, who said:

Even though one key to the revision (of the 2009 Course of Study)
was the English Expression course, it failed in those classes. One issue
is that the textbooks did not employ the Course of Study's guidelines,
though the spirit of the Course of Study is good. (I: 2015/09/03)

Based on the experience of approving textbooks that did not reflect the ideas
in the 2009 Course of Study, MEXT decided that it would not approve
textbooks focused on grammar instruction for the 2018 Course of Study,
which will be enacted in 2022.

Naoki’s Perception and Classroom Practice: Interview Results

In this section, I present the results of the first interview with Naoki
conducted on September 11, 2019 (First Interview: FI 2019/09/11) and
the second interview conducted on December 16, 2019 (Second Interview:
SI 2019/12/16). The results are presented in terms of Naoki’s perception
toward the policy of teaching English in English and his classroom practice.
The interviews were conducted in Japanese, and the English translations are

presented in this section.

Naoki’s Perception about the Policy

He hopes to be useful for the school he works and tries to adapt
his teaching approach to the particular contexts in which he teaches
and mentioned, “If I'm useless working here, it's not really good or it’s
disappointing. I want to be at least a litle useful” (FI: 2019/09/11). About
the policy of teaching English in English, he expressed his opinion based on



his experience of teaching English in English in the previous school and of

regretting that he did not use Japanese:

Generally speaking for Japanese learning (English), I think there are
many situations where it is more efficient to use Japanese. It's often said
that how much English is used means what percentage of a class should
be done in English. I wonder if it is good. (FI: 2019/09/11)

He also added, “If in English in principle means that you should not use
Japanese, I'm kind of against it” (FI: 2019/11/09). He thinks that Japanese
should be used depending on the skill being taught, “For example, I think
it's better to explain grammar that is easy to explain (in Japanese). And
vocabulary is the same” (SI: 2019/12/16).

Naoki’s Classroom Practice

The students’ English proficiency in the first school where he taught was
low, so his main responsibility was to discipline the students. At the second
school, he taught using the grammar-translation method in order to help
the students pass university entrance examinations. At the third school,
he taught in English following the school policy, and at the fourth school,
he taught English for communicative purposes although the grammar-
translation method was the prevalent approach in the school. Based on his
previous experience, Naoki was trying to teach English for communicative
purposes. As he was always doing, Naoki was learning how to teach better at
the current school. For example, he was learning how to use English in the

classroom from his colleague:

He was giving pretty complicated instructions in English, so I asked
how the students can understand. He said when he does a new thing
the first time, he does it in Japanese, and if he explains in Japanese first,

(they) can even understand English instructions. I thought it would be



very efficient to create a context by (using) Japanese (for students) to
understand English naturally. (FI: 2019/09/11)

Naoki also learned classroom management from the teacher, which led him
to organize his classes using well-prepared handouts.

However, he showed his uncertainty about his classroom practice in
English Expression II class: “I was getting off track all year long in the
English Expression class” (SI: 2019/12/16). His remark implicates that
how difficult it was to teach English for communicative purposes in English

Expression II class with the MEXT-approved English Expression II textbook.

Naoki’s Classroom Practice: Observation Results
In this section, I describe the students in English Expression II classes

followed by a description of his performance.

The Students and the Materials in Naoki’s English Expression II Class

The main textbook for the English Expression II class was UNICORN
English Expression 2 (Buneido, 2018). The textbook focuses on reading and
grammar with limited listening and writing tasks. The first class was focused
on Lesson 11, Sporzs, which is shown in Appendix A and B. The main
organization of Lesson 11 in the textbook is two passages, grammar, and
grammar exercises with a limited writing task and a very limited speaking
task. In addition to the textbook, Naoki also prepared several handouts. In
the second class, the main focus was Lesson 12 in the same textbook, Generic
Engineering. In both classes, similar handouts were used. Handout 1 was
for jigsaw reading, understanding the summary of the Lesson 11 passage,
and listening exercise. On Handout 2, there were English clauses from the
reading on the left side and corresponding Japanese translations on the right
side. This was for translation and reading aloud activities. Handout 3 was for
vocabulary building and Handout 4 was for the Speaking Marathon task for

speaking practice.



COLT Results for Naoki’s First Observation of English Expression II Class

The total time of the class was 50:56. In the time, his English speaking
time was 7:57, which was 31.95 % of his total speaking time. He used
English in instruction (4:18), explanation (2:01), reading out English
words (1:17), introducing me (0:13), making an apology (0:03), asking
questions (0:02), greeting (0:02), and thanking to the students (0:01). His
Japanese speaking time was 16:56, which was 68.15 % of his total speaking
time. He used Japanese in checking answers (9:01), explaining (3:06),
asking questions (1:39), making instructions (1:32), answering questions
(0:31), making confirmation (0:24), talking to the students (0:20),
making an apology (0:14), greeting (0:07) and introducing me (0:02).
Naoki spoke English about one-third of the time. For example, when he
explained the word universal, he said, “English is a universal language.
Everybody uses English” (16:24 = 16:33). He spent much time checking
answers with the students in Japanese. He also used Japanese to ask the
students to answer questions saying, “& o L FHA TEMBHIITEH £
(If you have a question after skimming, ask me).

Much class time was allocated for the students to write a summary of the
previous lesson (14:32) and for the reading comprehension task (14:13).
Most of the time was for the teacher-centered reading comprehension
activities; however, there was time for communicative pair speaking (5:02)
and listening activities (5:35). The students had opportunities to practice
four integrated skills using the handout that he had made. Naoki used the
handouts effectively and the class was well organized, so the students were

able to work on multiple activities within a limited time.

COLT Results for Naoki’s Second Observation of English Expression II Class

The total class time was 50:40. During the time, his English speaking time
was 2:52, which was 14.45% of his total speaking time. He spoke English
for instructions (2:06), confirmation (0:18), explanation (0:16), and

greeting and closing (0:05). His Japanese speaking time was 16:58, which



was 85.55% of his total speaking time. He used Japanese for explanations
(15:21), instructions (1:01), asking questions (0:22), introducing to
a new unit (0:13) and greeting and closing (0:01). One example of his
English use was, “We're going to do the listening task. I'm going to play the
CD of the five questions twice. After that I'm going to play the CD of the
paragraphs twice. As you listen to, try to write down key words, questions,
and answers. For both questions and answers. Don't write everything. It's
too long and it’s impossible. Just key words. Right?” (23:17 —23:51). The
explanation was long, but the students appeared to understand.

In this class, much time was allocated for a grammar test (9:09), reading
comprehension (10:18) and explaining grammar (7:54) and there was also
time for listening comprehension (4:26). Although they worked on the
translation activity (11:06), they did it as pair work in which one student
read English sentences aloud and their partner read the Japanese translations.
Naoki spent more time explaining grammar in Japanese than in the first
observed class; as a result, he spoke little English. In addition, he ran out
of time and was unable to use all of the handouts he had prepared, which

reduced the number of speaking activities.

Shin’s Perception and Classroom Practice: Interview Results

In this section, I present the results of the two interviews with Shin
conducted on September 13 (First Interview: FI 2019/09/13) and
December 12, 2019 (Second Interview: SI 2019/12/12). The results are
presented in terms of Shin’s perception toward the policy of teaching English

in English and his classroom practice.

Shin’s Perception about the Policy
About the policy of conducting classes in English, Shin showed his

understanding and said about the policy:

It tends to be understood that a teacher should speak English, but it (the



policy) means that students speak English, so I think that the policy
is good. 1 don’t mean that I have been successful doing this, but, as I
said before, without using the language, it is meaningless. I feel that
I need to increase the amount of time the students use English. (FIL:

2019/09/12)
He thinks remembering English sentences in the textbooks is important:

I have been telling the students, “ If you can understand all the English
sentences in the textbook you are studying now, you can pass university
entrance exams easily.” So, I have been saying “Let’s do your best at
school with peace of mind.” ) (FI: 2019/09/12)

However, Shin felt pressure concerning his students’ progress and added his
feeling of pressure about university entrance examinations: “This is the fifth
year at this school, so it's my fault if their English grades have not improved”
(FI: 2019/09/12). The pressure Shin feels can be attributed to his teaching
context in the private school. In general, if many private school students
enter highly ranked universities, more students enroll in the schools. This
situation places a great deal of pressure on teachers to teach for university
entrance examinations and may make Shin prioritize teaching for preparing

for university entrance examinations.

Shin’s Classroom Practice

Shin stated that he teaches grammar in the English Expression classes.
He added that only grammar should be taught in the English Expression
course because he uses a grammar-focused textbook that includes only a
small number of speaking and communicative activities. While working as a
part-time English teacher, he taught only grammar in the English Expression
classes; he found that teaching only grammar was easy. Shin made it clear

that he values grammatical knowledge:



MEXT undervalues grammar. (Students) can't read, can't write, can't
listen without (the knowledge of) grammar. I think this is true. I think
the knowledge of grammar is essential to read. (SI: 2019/12/13)

Shin also explained when he uses Japanese and English in the classroom:

I speak English when I instruct, or when I sense that the students can
understand the directions, but I speak Japanese when I teach content,
when my preparation is needed, and when I think there is a possibility
that they can't understand something in English. In my case, I'm
basically thinking in Japanese first. While I teach in Japanese, for
example, in activities where I want them to pair up and read each other,
or communicate with each other in a pair, I give instructions in English.
(FI: 2019/09/12)

Shin thinks that English input is important, so he has his students read aloud
frequently. He said that devoting time for reading aloud was influenced by
Professor Kanatani, who was his professor when he was a university student.
He also mentioned that he was influenced by the teachers who promoted

reading aloud during his teaching practicum.

Shin’s Classroom Practice: Observation Results
In this section, I first describe the students and materials in the English

Expression II class. This information is followed by the observation results of
Shin's English Expression II class as assessed with the COLT.

The Students and the Materials in Shin’s English Expression II Class

Shin’s English Expression II class had 28 female second-year students.
In the first observation of English Expression II class on September 12,
2019, all of the students were present. In the second observation of English

Expression II class on September 13, 2019, one student was absent.



The main textbook for this class is Be English Expression 2 (Tizuna, 2018).
The chapter covered in the first class was Lesson 5, which is shown in
Appendix C and D. The organization of Lesson 5 is one passage, grammar
explanation, and grammar exercises with a limited writing task and a very
limited speaking task. The focus of this lesson was grammatical points of
personal pronouns, a pronoun iz, demonstrative pronouns, and indefinite
pronouns in the textbook. In addition to the textbook, he also prepared a
handout with questions related to the target grammatical points so that the
students could prepare for writing an essay about a country they want to
visit and the reasons why. In the second class, the focus was on reviewing
sentences using 7#. Instead of using the textbook, Shin used two handouts he
had prepared. Handout 1 asked the students to choose an appropriate answer
in a sentence, fill in spaces to rewrite sentences, place part of a sentence in
the correct order, and write an English composition. The questions were
related to sentences with iz and they were from past versions of the Center
Test and university examinations. Handout 2 asked the students to write

sentences, rewrite sentences, and write an English composition.

COLT Results for Shin’s First Observation of English Expression II Class

The total time for the class was 49:44. During the time, his English
speaking time was 2:28, which was 7.39% of his total speaking time. He
spoke English for greeting (0:52), instructions (0:21), asking (0:14), and
praising (0:01). His Japanese speaking time was 30:54, which was 92.61%
of his total speaking time. He spoke Japanese for explanation (21:16),
instruction (5:14), asking (4:03), and answering (1:21). As one example
of his use of English, he told the students to read their partner’s writing and
provide comments: “Please exchange with your partner. Please read the essay
and give some comments” (19:13 —19:29). He spent a great deal of time
explaining the grammar in the textbook and on the handout in Japanese.

Much time was allocated for explaining grammar (13:37) and letting

students work on grammar questions (12:11). Shin explained how to write



a paragraph, but it was explained in Japanese (10:06). In sum, the main
part of the class was the teacher-centered grammar instruction in Japanese.
The students spent most of the time reading and working on the textbook
grammar questions, so the time the students spent listening, speaking, and
writing was limited. Shin used a great deal of Japanese, which decreased
the time for the students to listen to English. Although the students had an
opportunity to speak English, it was during the activity of reading aloud the

sentences in the textbook.

COLT Results for Shin’ Second Observation of English Expression II Class

The total time for the class was 47:57. He spoke English 0:02, which was
less than 1% of his speaking time. He used Japanese for greeting and closing.
His Japanese speaking time was 21:27, which was 99.84% of his speaking
time. He used Japanese for explanation (17:49), answering (0:35) and
instructions (0:13). While explaining the answers, Shin included comments
related to university entrance examinations such as “3CiE R 7% & A
FTOTHZTHEBEZEL &9 " (Grammar questions are often asked, so
you should memorize what we covered in class.) (15:57—18:00), “2% 5
bEIKHTEEFTOTHATEBEFL &9 " (This is also often asked, so
please memorize it.) (22:05—24:49). His Japanese comments indicated that
an important purpose of the class was to prepare the students for university
entrance examinations.

In this class, much time was allocated for the students to work on
grammar and vocabulary questions individually with Handout 1 (28:12)
and on grammar questions individually with Handout 2 (19:17). In sum,
this was a grammar-oriented, lecture-style class in which Shin explained
grammar in Japanese. Only 0:39 was used for pair work. Though there was
time for the students to work on writing individually, it was for writing
questions often asked on university entrance examinations. Because exam
preparation was the focus of the class, Shin used Japanese except when

greeting the students and making closing remarks.



Summary of the Results

In this section, the results are summarized to answer the research
questions. The first research question asked how the MEXT policy makers
view the policy and MEXT-approved textbooks. As clearly stated by the two
MEXT members, one major objective of the policy is to expose students to
English and increase students’ opportunity by teachers” speaking English.
Regarding MEXT-approved textbooks, they acknowledged that textbooks
still focus on reading and grammar and textbooks for English Expression do
not reflect the objectives stated in the 2009 Course of Study.

The second questions asked how high school teachers perceive the policy
of teaching English in English. Both Naoki and Shin were favorable of the
policy, but they think that Japanese should be used to teach grammar because
teaching grammar in Japanese is more effective. About English Expression
classes, Naoki struggled to teach four skills for communicative purposes
using the MEXT-approved textbooks. Shin believed that only grammar
should be taught in English Expression classes.

The third question asked to what extent senior high school teachers’
practice reflect the policy of conducting English classes in English. The table
2 shows the summary of Naoki and Shin's use of English and Japanese in the
two English Expression classes that were observed. As shown, both of them
used more Japanese than English and as for Shin, he rarely used English.
They also used Japanese when explaining grammar. Also, the major task in
Shin's English Expression I classes was the grammar-instruction, which he
believed should be conducted in Japanese. As a result, he used little English.

The fourth question asked whether their classroom practices reflect the

Table 2. Summary of Teachers’ Use of English and Japanese

Mean time speaking English in the ~ Mean time speaking Japanese in the

Teacher Two Classes Two Classes
Naoki 23.35% (10:49) 76.65% (33:34)
Shin 3.78% (02:30) 96.22% (52:21)




Table 3. Summary of the Analysis of the COLT

Naoki
English Expression II

Shin
English Expression II

Main organization
Other organizations

Communicative pair work

Teacher-fronted
Individual, Pair

+

Teacher-fronted
Individual, Pair
+ (Limited)

Main focus Reading, Grammar Grammar

Other foci Vocabulary, Pronunciation Vocabulary, Writing
Speaking

Students” main modality Reading, Listening, Reading

Speaking, Writing
Other modalities Listening, Speaking

Writing

+ = Activity was used

2009 Course of Study's objective of communicative language teaching. The
objectives of English Expression classes in the 2009 Course of Study (MEXT,
2009a) are to develop students abilities to evaluate facts and opinions from
multiple perspectives and communicate through reasoning and a range of
expressions. Table 3 shows the summary of their classroom practice analyzed
using the COLT. As shown, the main organization of the classes was teacher-
fronted though some time was allocated for communicative pair work in
Naoki's classes. In Shin’s classes, communicative pair work was very limited.
The major skills are to be covered in English Expression classes are speaking
and writing (MEXT, 2009a) . However, the main skills covered were reading
and grammar in Naoki's classes and grammar in Shin’s classes. The English
Expression textbook used in Shin's English Expression II class also focuses
on grammar, which can be one reason why the major focus of Shin’s English

EXpl‘CSSiOﬂ classes was gramimar.

DISCUSSION

The purposes of this chapter are to summarize the key findings and



interpret the results for the four research questions. The key findings
obtained were about the two teachers’ perception toward the policy, their
use of English and classroom practice under the 2009 Course of Study, and
the presence of university entrance examinations as a major influential factor
affecting their perception and classroom practice. Based on the key findings,

methodological and pedagogical suggestions are presented.

High School Teachers’ Perception toward the Policy

The interviews with the two teachers showed that they understood that
the primary objective of the policy is to increase students’ opportunities to be
exposed to English input and they were for the policy. Their understanding
of the policy differs from findings by Glasgow (2014), who reported that the
policy of conducting classes in English was not understood by the teachers,
and this lack of understanding led to their ignoring or rejecting the policy.
Glasgow (2012) showed that none of Japanese English teachers expected
that the policy of teaching classes in English would be successful. The
questionnaire results reported by Yoshida, Fujita, Mori, and Kano (2017)
showed that about 21.8% of the teachers did not view the policy favorably
and thought that conducting classes in English is unimportant. Unlike the
past studies, the two teachers understood that the primary objective of the
policy is to increase students opportunities to be exposed to English input;
however, there was a gap between their favorable perceptions and their

classroom practice.

Teachers’ English Use and Classroom Practice under the 2009 Course of
Study

The two participants” use of English and Japanese as well as the degree to
which they employed communicative activities differed greatly. Shin used
litcle English in both English Expression II classes in part because he taught
grammar in Japanese in the English Expression II class. As past researchers

(Nishino 2009; Underwood, 2014) have reported, Japanese secondary



school teachers often use Japanese to explain English grammar. Takegami
(2016) reported that one high school teacher used Japanese when explaining
grammar because she thought that teaching grammar in Japanese is easier
than teaching in English. The 2009 Course of Study guidelines (MEXT,
2010) stated that grammar explanations can be given in Japanese if the
focus of the class is language activities such as communicating, expressing
your feeling and ideas, and sharing information in English. However, in
Shin's English Expression II class, the focus was on grammar instruction,
not language activities. Shin’s main use of spoken English occurred when he
read English sentences out loud. The use of reading aloud activities was also
observed in Taguchi (2005) and Nishino’s (2009) studies. The introduction
of reading aloud activities in which students pay attention to the phonetic
characteristics of English, speaking speed, and voice volume while checking
the listener’s response is recommended in the 2009 Course of Study (MEXT,
2010). Reading aloud activities potentially serve useful purposes; however,
students might benefit more from participating in communicative activities

in the classroom and doing reading aloud activities outside of class.

The Presence of University Entrance Examinations

Past studies (Gorsuch, 2000; Nishino, 2008; Taguchi, 2005) have
indicated that the presence of university entrance examinations is a major
factor that negatively affects teachers’ perceptions of the policy and prevents
senior high school teachers from using communicative tasks. O'Donnell
(2005) reported that teachers’ focus on grammar was affected by a perceived
need to prepare students for entrance examinations notwithstanding their
belief that learning English for communicative purposes is important. Ogura
(2019) reported that high school teachers think that Japanese should be
used in English classes when explaining grammar and difficult concepts. The
two teachers in this study stated that students have to study for university
entrance examinations, grammatical knowledge is important for passing

those examinations, and grammar can be taught more effectively in Japanese.



Nishino and Watanabe (2008) also reported that some teachers believe
that instruction of detailed grammatical knowledge and intensive reading
skills are needed for the entrance examinations. The results of the classroom
observations showed that Shin exclusively used Japanese in explaining
grammar, which were affected by their perceived need to prepare students for
university entrance examinations. Naoki was also influenced by the presence
of university entrance examinations to some degree. For example, Naoki
spent a great deal of time explaining the difference between if and wunless
mentioning that questions about this issue are often asked in university
entrance examinations.

The roles of textbooks are important for teachers to decide what they
teach in classes. Ogura (2008) mentions that the textbooks lacked activities
that would allow senior high school students to develop communicative
abilities by analyzing 10 senior high school Oral Communication textbooks.
Also, the MEXT members acknowledge that the textbooks for English
Expression fail to reflect the objectives of English Expression classes stated in
the Course of Study and still focus on grammar. As Ms. Kondo from MEXT
stated that teachers have to teach reading and grammar if textbooks focus on
reading and grammar even though teachers’ perception have been changed.
The interview results with Naoki showed that he was not certain about what
he should teach in English Expression classes although he hoped to teach
English for communicative purposes. Also, he ended up spending much time
explaining grammar in the second English Expression class and could not
use the handouts with speaking activities that he had prepared. On the other
hand, the textbook that Shin used in English Expression II classes focused
on grammar with a few communicative activities, but he even hoped not to
include any communicative activities because he believed that teaching only

grammar in English Expression classes was more effective and meaningful.

Methodological and Pedagogical Implications

Regarding methodological implications, interviews with members of



MEXT were conducted to investigate MEXT's views toward the policy of
conducting English classes in English though past studies did not employ the
method. Adding such interviews in this study allowed me to investigate why
MEXT implemented the policy, whether the objective was understood by the
teachers, and whether there was a gap between the teachers’ understanding
and their classroom practice. In addition, it was also found that the concern
about MEXT-approved textbooks raised in the interviews affected the
teachers’ classroom practice. These results confirmed the importance of
obtaining data about policy makers’ viewpoints. In this study, the COLT
was adapted to this study to explore the two teachers’ use of English and
Japanese, The analysis of the COLT data indicated when the two teachers
used the two languages and the functions they performed with the languages.
The COLT also made it possible to investigate whether the two teachers were
teaching speaking and writing skills in English Expression classes. Thus, the
COLT can be used to capture teachers’ classroom practice and investigate
whether teachers conduct classes reflecting the objectives stated in the Course
of Study.

The first pedagogical implication concerns MEXT-approved textbooks.
Teachers use textbooks as the main teaching resource; thus, if MEXT hopes
to have teachers conduct English classes reflecting the Course of Study, the
textbooks must be revised. MEXT should listen to teachers’ ideas about the
current textbooks, learn from materials teachers have made, and include
more communicative tasks in textbooks for the new Course of Study, which
will be enacted in 2022. The second pedagogical implication concerns about
lack of communicative activities. One teacher taught grammar exclusively
in Japanese without integrating the grammar into communicative activities.
When teachers make detailed grammar explanations in Japanese, there is
little class time for conducting communicative activities. This balance should
be shifted by decreasing the time for grammar explanations and increasing
the time for communicative activities. The spread of Covid-19 forced many

high schools to close for a while in spring in 2020, but at the same time,



some teachers continued to teach by offering online materials such as videos.
This suggests that students could watch videos of grammar explanations
in Japanese as homework and use the grammar in communicative tasks in
the classroom. MEXT-approved textbooks could provide such videos. In
addition, the introduction of educational technology such as Al drills as
homework has been promoted since the spread of Covid-19. MEXT (2019a)
has also encouraged the use of educational technology in teaching English.
By using Al drills, which select questions depending on the students’
understanding, students can study grammar on their own at home, which

can lead to an increase in the communicative use of grammar in class.

CONCLUSION

This study investigated the objective of the policy of teaching English in
English by interviewing the two members of MEXT and the two teachers’
perception toward the policy and classroom practice by employing the
interviews and the classroom observations. It was found that the two teachers
understood the objective of the policy, but their classroom practice did not
always reflect the objective of the policy. One major influential factor for the
discrepancy between their perception and classroom practice is the presence
of university entrance examinations, which may indirectly affect contents
of MEXT-approved English textbooks. Too much focus on grammar
and reading in MEXT-approved English textbooks was also raised as a
concern by the members of MEXT. The presence of the university entrance
examinations and textbooks focusing on grammar and reading may make it
difficult for teachers like Naoki to teach English for communicative purposes
even though they hope to do so. Their belief that grammar can be taught in
Japanese more effectively is another reason for much use of Japanese in their
English Expression classes.

There was a difference in the amount of English use between a public
high school teacher, Naoki and a private high school teacher, Shin. However,

in order to compare teachers’ use of English and Japanese between public



and private high school teachers, more participants from both school types
will be needed. In this study, the observations were conducted before the
announcement of postponing the introduction of four-skill English tests
(MEXT, 2019b). The decision may affect the two teachers’ perception
toward the policy and classroom practice. Therefore, longitudinal case
studies with additional interviews and classroom observations would
illuminate changes in the teachers’ perception and classroom practice over
time. Also, teachers” use of much English does not always mean the class
is communicative oriented though it can increase students’ exposure to
the language. Thus, how much English teachers use for communication,
and whether teachers’ English utterances lead to the students’ use of
communicative English needs to be investigated. This study was focused
on teachers even though one objective of the policy is to increase students’
opportunities to speak English. Thus, not only teachers’ language use but
also the students’ use of English and Japanese need to be investigated.
Although more than eight years have passed since the enactment of the
2009 Course of Study, this study showed that the policy has not been fully
implemented. One factor impeding the teachers’ use of English was the
presence of university entrance examinations. The two teachers were caught
between a desire to teach English for communicative purposes and preparing
their students for the university entrance examinations. Two measures that
can be implemented is to change the university entrance examinations and
to offer teaching training in which teachers learn how to teach English

communicatively so that they better reflect the real-world use of English.

This study is based on my doctoral dissertation, in which four teachers’
perception toward the policy of teaching English in English and their
classroom practice in Communication English and English Expression
courses were investigated. This study is a part of the results and a summary
of two teachers” perception and classroom practice in English Expression Il

course.
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Appendix A

UNIT 11 of UNICORN English Expression 2 (Pages 48 and 49)

Attendant circumstances / Frequency

Sport is a universal culture. Though
opposing players or teams may not share
the same language or customs, they
compete in the same game under the same
rules with their fans cheering them on. s
This shared experience can deepen mutual
understanding. By watching a game
between Japan and a foreign country, we
become familiar with the other country. :
Therefore, sports surely promote international friendship. i 10

On the other hand, sports have somie negative effects. Sports sometimes create ,r,
extraordinary excitement among players or spectators, which can cause violent |
behavior or extreme nationalism. Top athletes of popular sports make a huge
amount of money; this fact sometimes causes doping scandals. It is necessary to |
know both the positive and negative sides of sports. (120 words) i 15

Listen carefully and answer the questions. @
BUILDING BLOCKS,

A _Attendant circumstances

@ The winner reached the finish line with her eyes shining. #--Laws)

@ He waved happily to the fans with his medal around his neck. (~# L)
© The players sang their national anthem, raising a hand to their chest. (~Lihis)
@ The girl with a red T-shirt won the tennis tournament. (~L€w3)

Complete the dialogue. §f

A: How did the supporters cheer for their team?
B: They cheered for their team, _singing a song .

© Golf courses sometimes cause serious damage to the environment. srs

@ The athlete is frequently asked questions about his training. (LD

@ The team gets together from time to time to meet their fans. (exex)

© | usually watch baseball on TV, but now and then | go to a stadium to watch
a game. (L EErs)

LEELS Using a dictionary, learn about the differences in meanings of the following words.
from time to time / once in a while / again and again

4B—LESSON 1



@rammar Tip Noun

a. It is fortunate that our team has its own soccer ground.

b. His coach’s preces of advice helped him get through his long-term slump.

[xHis coach’s advices....]
¢. The baseball game took as much as four hours. [%as many as four hours.)

LEELY Compare the two sentences below.
All the crowd was excited at the game. /

The player avoided the crowds of TV reporters and entered the stadium.

Vombulary )
Building Sports

Watch a Game and Cheer for a Team

favorite team
satellite broadcast

Example sentences

\

Paositive Aspect Negative Aspect
mutual understanding extreme natlonalism
promote international friendship violent behavior
promote international understanding doping scandals

performance-enhancing drugs

spectator chauvinism rival team / opponent
supporter rude and offensive language oppesing team

fan

cheer for

a. The Olympic Games promote mutual understanding among nations.
b. Cheering for the opposing team may lead to international friendship.
¢. The use of performance-enhancing drugs is prohibited by most sports organizations./

@ Listen carefully and fill in the blanks.

Main Tdea: Doping must @

Reasons: (1) In order to @

(2) Drugs often have @

B a that they need @
to become @ _

VB satellite broadcast % G%

LESSON N— 49



Appendix B
UNIT 11 of UNICORN English Expression 2 (Pages 50 and 51)

XERCIS

siadsuatueiasenn

Listen carefully and answer the questions. @
T.{abc) 2.{a b c) 3.{a.bc)

B Put the words in the right places.

1. They cheered for their national team a traditional African song. (, singing )

2. The enthusiastic supporters cheered for their national team the national flag
above their heads. ( with )

3. Fights between supporters of rival football tcams take place in England.
{ occasionally )

4. The athlete had used performance-enhancing drugs in his entire career. ( never )

5. When professional athletes come in from other countries, it decreases the
chances for local athletes to play professional sports. { sometimes )

Correct the underlined parts if necessary.

1. The athlete said he had won the tournament thanks to his coach’s advices.

2. Many kinds of sporting good are available at the store.
3. He gave us many information about our new foreign head coach.
4. 1 am a staff of the interscholastic athleric comperition.

B Put the words in the correct order,
1. { international friendship / like / major sporting events / the World Cup /
promote ),
2. When players and spectators become overly excited, ( can / it / violent behavior /
lead / to ).
3. { a practice game / during / holding / the term exam period / was prohibited ).

B Complete the sentences.

DA E N2 (L& Y. For example, famous soccer teams in Europe
and popular basketball teams in the United States @QMidcitien 7 7 o AHIERHIZNE S,
including in Japan. Those fans watch their favorite teams play through satellite
broadcasts and @FNHDF—LEKIRLET that, very often, they haven’t been to.
Some of those fans naturally @7 245 —LOEICSWTMGERDRICEDET OL
LMoV TRO R L BE Y, the history, and the culture of the team’s
hometown, for example. This aspect of sport is indeed its positive side.

50—LEsson T



B SUPPLEMENTARY READING

Once the national high school baseball tournament
begins, many Japanese people get excited and cheer for the
team from their home prefecture. As soon as the Olympic
Games begin, many Japanese watch the Japanese athletes
on TV, even if they don’t show any interest in the sport s
in their ordinary life. They feel happy when Japanese
players win and feel disappointed when they lose. Some

people may hope that players on the opposing team will
make a serious mistake during a game. Some may look down on the opponents
and even use rude and offensive language, though the number of such people is 1w
usually small. People tend to regard these attitudes simply as “natural” or “commen.”
However, it may be necessary to reconsider these attitudes calmly. These kinds of
attitudes mighe be related to “chauvinism,” or a strong belief that your councry is
better or more important than any other. (150 words)

B Make an outline of the article.

People’s behavior
(1) National high school baseball tournament
They cheer for @
{2) The Olympic Games
~They cheer for @
Win — They feel (@ ) Lose = They feel (@ ).
- Some people may hope that players on ® will make @ during a game.

«Some may @ on the opponents and even use

= We probably should reconsider these behavior calmly. They mighe be related to “( @ W

B Fill in the blanks so that the dialogue makes sense.

A: Do you think these attitudes lead to chauvinism?

B: No, I don't think so. 1 think it is just (@ ) or (@ )
for people to cheer for their country’s players in the Olympic Games, for example.

A: Do you mean that you want your own country to be superior to others?

B: That's right. Am I wrong?

A: But isn't it (@ )2 Or, isnt it a kind of nationalism?

B: Well, I'm not sure, but 1 see your point. At least, I understand it’s important to
have respect for the (@ ) team as well as ours when we warch a game.

%m Do you agree with the above article? Discuss.

LESSON 11— 51



Appendix C

® K%
REFOWRLEVGZERLLS

Y ToTHEWVEDI LEEITVET,

~e0Warm-Up A Country I Want to Visit <
’

N
]

SLIDHVL @

One of the places I want to visit is San Marino. It is a
very small country surrounded by Italy. The people in
San Marino speak Italian and they use the euro, even
though San Marino is not a member of the EU. One thing
that many tourists visiting San Marino like to do is to buy stamps.
San Marino issues its own stamps, and since they are rare and attractive,

they are very popular among stamp collectors around the world.

BTTRY!) @ SOLHOABICMT B2 DOHMICERLES | (+p.133)
O \BREBPCFRHT—H—E3IOT, BOHFEBUEHBLLD |

¢ Focus onGrammar

WA, 1o youd & 3 & AUREAR, this< that ® & I %iEFRAN, one+ another

O &3 BFREAAMID D F 5 BRI L RAR L LTHEd bodsdH D 2T,

KR EMZ IR £ 700, HABY ) bREFEMD T L% U0 F T, (BT Lw
SIEROHHA T D BTz, WAMEEFLLTUES 2L BHEOTY, £f, RilRALCARNE
BOELMED Z L AIImAH Y EThs, Tt ARORLD & LTREMM bR E T,

this ®other @ & 2 %04, this country ® other students @ & > iAW OH CRER &
LTEIZ L HbTEETY,

@ R SEEMVTERERY, AL ERCBUTRATSE I, (»p. 133)

1. You have to show when you check in.

2 a lot in Vancouver. Remember to bring an umbrella.
3. I took in Egypt. This is the pyramid of Khufu.

4. In the EU, people can visit easily.

1. AFREIDE, XOPTEYIEETES CLNTED,

2. it [ZN EVWSEHTHE- 1D, BMRERCHVERBE LTES LD TED.
3. {HTBIE, RERVRERELCESZEHTES,

4, FTERBRAOIHEERL, RBRPREAELTESTENTE D,

G uosseT Q:

oo
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(A AT

@ You never know what will happen. —HoAs

® Let me introduce myself. tOABS

ABRRER L RO 7651 koT [F4 ] THIE ) (IR 2w STEEEv2i 5. you, we, they i,
[—ARD A% | DR T I 2 A TES,

They speak Portuguese in Brazil. (they X2 HFEEEA)
FAHREWNR[E20ADDD ) EVIHMKTH .

If you forgot your dictionary, you can use mine. ([#a@## (my dictionary) ] ]
BRAAWR e NEH ] 2RTERBELT, 2k, [AXAS]) ¥RES5DITHd,

You must do your homework yourself. ([&5 1)

@

@ I tried to lift the box, but it was impossible. (&) LIBLFRY

@ It's going to rain tomorrow. it EEE LTS

it oie, 0 -MoRELRTLS I, B LoREeRMIBILTESZLbH D,
it kIR S EIIR, RAR, PERE, £ ORORMAEERTLESOTMHLLTHED,
How's it going? (£DBOHR (BF) £8Y)

©® mExRrER

©® This is the best tour I've ever had. [oh) efsLRT

.@. She says she did it by herself, but that’s not true. HORBREIELRT

this & that (M8 these & those) i, [Za) @& LIFLRTLSIM,
this & that BRHIOXORFEIRLRTILHTED (ELONOFEERHETL SR that D),
He easily solved the problem, and this surprised us all. (FiOXOARBREET)

© FTeRELH

@ I have two brothers: one is twelve and the other is nine. the other [3—3%]

® All of us know about him, but none of us know his name. none [&hb~%u)

onell=[1A])/ another[3lob® [Al ]/ the other [b3—F / HID12(1A]]
I don't like this hat. Will you show me another? (another(3lodo])
all[4+T)/ nonel¥hb~4v ]/ both [FA])/ either [Eb62 ]/ neither [E55d~kw)
I want to use both of these, but either will do. (either[&554 /EBBTH])
another, other, both, either, neither RPEFLLTHFAOWTEIZLLTED,

Ald Which is correct?
T 1 (enjoyed/ enjoyed myself ) at that party.
@ These two novels are interesting, but ( either / neither ) has sold well.

"



Appendix D
Lesson 5 of Be English Expression 2 (Pages 31 and 32)

[1] E4AEORKICES L3 ( ) ICEEEAUEEL,
1. AATR, HENHET T,
( ) drive on the left side of the road in Japan.
CAOBEEMY S LT, ASTERYELE L,
My bike had a flat tire, and I fixed ( )( ).
CEhRES RSB wRho LT,
( )¢ ) exactly what I wanted to say.
CARVARRLTZEAOFERARON)E LI,
Did you find any ( ) { ) to relieve stress?
w 5. BOFREAD, #o CRMEREEICHELE LT,
{ Yof ( ) family members attended ( ) wedding party.
6. FERFEXIPIBRELLY, SALIH Do,
I called Akira and Takuya, but { )( ) ( ) answered.

o
[

(<]

.

[ 2] BFEEOBEKICES &30, EMEEHTETERMEUEFEL.
15 1 ¥ FHIILTCLHEw, BFLTYZ 3 — 2 ZHBRBMD (S,
Please at home, and to some cookies.
9. M SIERITHEEHo T, BOEE AT F L
He three years ago and recently.
3. ZIABERETRED LWIEMISH D £ T,
0 from here to the station?
4, WEEOHE, 7 LILfTE 3 L. EASEOENOMRITTL .
I went to Guam last summer. abroad.
L RHIF D ED ORI F o Tz,

in the front row were occupied.

G uosse] & |

o

1ROEIEE>T, BRBEOREKICE STEDL hFEL,
V1BEBTHRET 5 L2 TEE T, [ vote/ at the age of |

. BENE TR, AROKRAD1AIZE o, [happen to/ movie theater ]

L BURBENE BBOFOL Ik ). BRETAIUFETREAV, [ treat]
ZOHEOHE, ECHBRL{TOoLF 3, [stulfy]

L IhLOBRBERDIOTEL V. ERERIORPLEDTT. [remark]
CWER O, WER 24, WAL boE5ENoT. [watch/ boring ]

[ Y B O

~

Conversation TRMEEWRAT, REcHETEEEELELLS,

A: Do you think it will be sunny tomorrow?
B: 1 hope so. Ifit rains, our field trip will be postponed.

31
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e Countries in the World

°0 Task oe
(3 k0220527 MYEATE LS.
1. FoTHiWEESETT, toBmERALLS, B

[Example] My dream trip would be to Italy. One reason | want
to visit this country is that my favorite subject is history. | want to
see the ancient buildings of Rome, such as the Colosseum,

Ancther reason | want to go there is that my favorite type of food

is ltalian. | especially like pizza, so | want to eat a lot of it in ltaly.

2. FotHiWEOT LEEBIERA L F— 2y FCRRTATICEED, KB THERLL., O

[Example] Capital City: Rome
Official Language: |talian
Population: Around 60 million
Tourist Destinations: Rome, Milan, Naples, Florence, Venice ...

O xo7—=7, EEOLE (80~1005H) EBITHLS,
[BFEHNENEARAESBEEHoTWEIL]

| B xmomsntoest
| Step1:BFOERVEHIEKERSBAFICOLTHAS,
ex, Some foreign tourists come to Japan because they are interested in ...

Step 2: AZxORAALRIEC BEEH VAT OVWTH~S,
ex. Others want to experience modern Japan ...

%) crauP work BFTABAREECASOBSBHIOVTHELE >THED,

g@l INTERVIEW HETEITHLD!

Q1:Is it necessary to study the language of a country you want to visit?

Q2: What do you expect most from visiting foreign countries?
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